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ABSTRACT
Name :NurulHusnah
Reg. Number : 20401110075
Title :Improving Students’ Ability In Writing Descriptive Essay
Through Cubing TechniqueIn The Second YearStudents Of
MAS YasribLapajungWatansoppeng
This research was conducted to thesecond year students of MAS
YasribLapajungWatansoppeng academic year 2013/2014. The subject of this research
consisted of twenty eight students; there wereten male and eighteen females. Most of
the students had problems to write especially in descriptive essay.They were difficult
to write in organizing ideas eventhough their teacher had explained the materials to
them. Therefore, the researcher conducted this research to solve the problems. To
solve them, the researcher applied cubing technique.
Cubing is the problem-solving technique, which helps thinking about the topic
and accumulates a sufficient amount of words on paper. It is an exercise that helps the
students to develop a conceptual understanding of a subject or topic from six different
perspectives. These steps are; describing, comparing, associating, analyzing,
applying, and arguing.The use of this technique in describing one topic can make
students easily arrange their ideas because there are some steps in this technique
clearly.
The objective of this research was to improve the students’ ability in
writingdescriptive essay in the second year students of MAS
YasribLapajungWatansoppeng. The instruments were test and observation guidelines.
The researcher applied Collaborative Classroom Action Research. It consisted of two
cycles. Each cycle consisted of three meetings and four steps. The steps included
plan, action, observation, and reflection.
The result of the research showed that the students’ achievement and
performance from the first to the second cycle had improved highly. It can be inferred
that the improvement of their score from the first untill the second cycle. The mean
score of the pre-test was 1.93, but it had increased to 3.92 at the first cycle and4.79 at
the second cycle. In the pre-test, the highest score was 3 become 4.8in the post-test in
the first cycle and5.4 in the second cycle. In the pre-test the lowest score was 1.6 and
become 3.2 in the first cycle and4.4 in the second cycle.
Based on the data above, the researcher concluded that cubing technique can
improve students’ ability in writing descriptive essay. Therefore, the researcher
suggested to English teacher to use cubing technique in teaching writing descriptive
essay.
1CHAPTER I
INTRODUCTION
A. Background
Writing is one of English skills that is very important. It is not easy job. To
produce a good writing, people or students have to know the way to write well.
According to Inayah (2011:5), writing is a form of activity through exploring
ideas in the papers from the writer in order to be understood by the reader.
Ratnawati (2012:8), said writing is process of communication to express our ideas
or to transmit the messages through written-form to the readers.
There are some kinds of writing. One of them is writing descriptive essay.
By writing, people can explore ideas in their writing. They could also deliver
some information or fact to the readers. In fact, many students cannot write well.
Based on the result of interview from the English teacher in MAS Yasrib
Lapajung Watansoppeng at class XI, it was indicated that some students did know
how to write well. They were difficult to write especially in organizing ideas. This
problem was caused by various factors, such as lack of vocabularies, less
knowledge on organizing ideas, unable to write sistematically, and unable to use
grammar correctly.
The students at class XI of MAS Yasrib Lapajung Watansoppeng faced
difficulties in writing because they did not have many vocabularies. It can be
inferred from the result of their writing. Most of students used the same
vocabularies in some sentences. They cannot also write more in their writing.
Also, many students felt difficult in organizing idea in writing. It can be seen from
their writing. If this problem was not solved, the students would be difficult in
writing. Automatically, the students would not be easy to write.
2Furthermore, the students at class XI of MAS Yasrib Lapajung
Watansoppeng also had difficulties in writing sistematically and using grammar
correctly. It was proven from the writing of the students. There was
misunderstanding to comprehend the writing of students because of their
incapability in writing sistematically and using grammar correctly.
For  that reason, the researcher purposed one technique in teaching
writing by using cubing technique in which the teacher was expected to stimulate
students learn writing. Cubing has six steps to organize ideas in writing;
describing, comparing, classifying, analyzing, applying, and arguing. This
technique seems useful that teacher can use in his language teaching, especially in
writing assignment, because it might improve the ability of students in organizing
ideas in writing.
B. Problem Statement
Based on the previous background, the researcher formulated the problem
research question was, “how is the ability of the second year students of MAS
Yasrib Lapajung Watansoppeng in writing descriptive essay through applying
Cubing Technique?”
C. Research Objectives
Considering the problem statement above, the objective of the research
was to find out the students’ ability in writing descriptive essay at the second
year of MAS Yasrib Lapajung Watansoppeng by using Cubing Technique.
3D. Research Significance
1. Significance for the students
By this research, the researcher hoped that all of the students could
make good descriptive essay. They could also make the sentence in
paragraph unity and coherence each other.
2. Significance for the teacher
By this research, the researcher hoped that it could help the teacher
to improve their students’ achievement. It was expected also to give good
contributions for all teachers in teaching their subjects. The teacher could
make the students easily to write by using cubing technique.
3. Significance for the next researcher
This research was expected to give a meaningful information and
to give motivation for the next research to create another research about
teaching especially in writing descriptive essay by using cubing technique.
E. Research Scope
The scope of this research was focused on improving students’ ability,
identifying, and overcoming the students’ problem in writing descriptive essay at
the second year students of MAS Yasrib Lapajung Watansoppeng by using cubing
technique.
4CHAPTER II
REVIEW OF RELATED LITERATURE
A. Some Previous of Related Research Findings
Many researchers have reported on their research about writingand
Cubing Technique.  Some of them are mentioned with their report as follows:
1. Aco (2010:50) in his research about effectiveness of using development
appropriate practice theory in improving students descriptive writing
ability of the first year students SMA Neg. 1 Majauleng. From the four
indicators that have analyzed, namely grammar, vocabulary, mechanism,
content, and organization. Also the students’ learning activities,
creativity, feeling happy, and interaction to each other showed that
development appropriate practice was very effective in improving
students writing ability.
2. Nawas (2010: 57) in his research of Improving the Students’ Ability in
Writing Descriptive Text through Contextual Teaching and Learning
Approach at the Third Year Students of MA Madani Alauddin Pao-Pao
Gowa concluded that Learning about writing descriptive text through
Contextual Teaching and Learning approach was an effective way to
improve students’ writing ability. By using this strategy, the students
became easy to write English text, especially writing descriptive text.
3. Tamrin (2012:81) in her research of Improving Students’Writing Ability
In Report Text By Using Communicative Language Teaching At The
5Third Year Students Of Smp Negeri 1 Donri-Donri Kab.Soppeng
concluded that Applying communicative language teaching can improve
the students’ writing ability in report text. It is proved from the result of
the test increasing in every cycle, and also the students’ enthusiasm in
learning process.
4. Khalawi (2013) in his research of The Effectiveness of Cubing Technique
In Students’ Writing Creativity In English Education Department of
STIKIP PGRI Academic Year 2013/2014 concluded that the use of
cubing technique was effective in writing skill of students. By using this
technique made students more creative in their writing.
Based on the previous research above about writing, it can be inferred
that there were many ways to improve students’ writing such as using
contextual teaching and learning approach development, appropriate
practice theory, and communicative language teaching. Each method had
special characteristic different with others but generally the aim was to
improve students writing ability.
B. Some Pertinent Ideas
1. Concept of Writing
a. Definition of Writing
1) According to Gebhard (1996), writing is process of creating an idea and
expressing the meaning in written-form.
2) According to Langan (2006), writing is an idea that we advance must be
supported with specific reason or details.
63) Byrne (1990) states that writing is production of graphic symbols to form
words in sequences of sentences arrange in particular order and linked
together.
Based on definition above, the writer concluded that writing is an
idea that the writer explores in the paper or in his/her writing.
b. The Components of Writing
Writing has five components, which are as follows; content, form, grammar,
vocabulary, and mechanic.Firstly, The content or Fluency of writing should be
clear to readers so that the readers can understand the message conveyed and gain
information form. In order to have a good contain of writing, its context should be
well unified and completed. This term is usually known as unity and
completeness, which become the characteristics of a good writing (Heaton, 1985).
Secondly, form of the writing concerns with the ways through writer arranges
and organizes the ideas order message in the writing. There are many ways used
by the writers to organize or arrange the writing. This form is mainly recognized
as order (Heaton, 1985).
In form, there are some criteria; chronological order, order of importance,
deductive, inductive, question to answer order (Heaton, 1985).Chronological
order is commonly used in the narration and exposition; it deals the events with
the process that is described from beginning to the end. Unlike order of
importance, this type of form is a way of organizing supporting details according
to their importance. When a writer arranges details in this way, how star the least
7important ones. Or he may start it with the least important ones and then process
to the most ones.
General to particular order (Deductive) is commonly used in the expository
writing. In this type, the main idea is stated in the first sentence and then moves
the supporting sentence. This type is usually known as educative order. The
supporting sentences explain the general idea of the topic sentence in the first
sentence. (Heaton, 1985).
The writer uses inductive order to lead readers through various kinds of
supporting sentences concluding sentences. The topic sentences are placed in the
end of writing.This type of form begins with a generalization and then follows with
particular statement to support that generalization. In the final sentences, the main
idea will be restarted in the topic sentences, but slightly in different words. The
type of questions to answer order is the answer should be contained with enough
fact and order detail until they are acceptable to readers
Grammar plays important roles in the writing. In order to have a good
grammar in the writing, writer should pay attention to the use of grammatical rule
concerning tenses, preposition, conjunction, clause, adjective, adverb, articles, etc
(Nurdin, 2009). Bad grammar will make the contain of writing vague and can make
misunderstanding, for example the use of tenses.
Next, Vocabulary is one of language aspects dealing with the process of
writing. The writer always think about putting words into sentences, putting
sentences into paragraph until they can create a place of writing. Besides,
Vocabulary has some rules, like the total number of words that make up a language,
8body words known to person or used in a particular book, subject, and list of words
with their meanings, especially one, which accompanies a textbook, a foreign
language (Hornby, 1986).It is clear now that we cannot write or express our ideas if
we do not have vocabularies. Therefore, we cannot understand the writing passage
without having a lot of vocabularies.
Vocabulary is also one of the important components of writing should be taken
into consideration by the English learner and English teachers because there is no
doubt that learning a language always means firstly learning the words of the
language itself.
Then, mechanic in writing also has an essential role. The use of the mechanics
due to capitalization, punctuation and spelling appropriately. This aspect is very
important since it leads readers to understand or recognize immediately what the
writer means to express definitely the use mechanic in writing will make readers
easy to group the conveying ideas or message to the written materials (Heaton,
1985).
2. Concept of Descriptive Essay
a. Definition of Descriptive Essay
There are many kinds of writing. One of them is essay. Essay is simply a paper of
several paragraphs, rather than one paragraph, that support a single point (Langan,
2006. p.311). Besides, description essay is an essay that explains about something
based on its fact. In this essay, the writer can describe about different kinds of
subjects to the readers. The writer also can explain about the place, and others(Pharr
and Buscemi, 2005).
9There are four issues that the writer must consider as he work on his essay, they
are; Audience and language level, the tendency to write a narrative essay instead of a
description, the question of objective approach versus subjective approach, and
choosing an effective structure for description(Pharr and Buscemi, 2005).
b. Parts of Descriptive Essay
To write essay, the writer need to write idea or called thesis statement. An essay
has three main parts: an introduction (introductory paragraph), a body (at least one,
but usually two or more paragraphs), and a conclusion (concluding paragraph)
(Oshima, & Hogue, 2006. p.56). Every main parts has essential function.
Introductory paragraph consists of two parts. First, a few general statements to attract
reader’s attention. This is the best way of the writer to make the all readers interest to
read his or her writing. Second, thesis statement or topic. This thesis statement will
give the readers a general idea of the content of the essay.
Body and conclusion are parts in writing descriptive essay. The body consists
of one or more paragraphs. Each paragraphs supports the topic that the writer
discusses in his or her writing. So, the number of paragraph in essay depend on
writer that how many paragraphs that he will write according to the topic. In
conclusion, the writer tries to rewrite his or her purposes that he has written in the
body by using the different words. There are some importances in conclusion;
summaries the main points of the essay, restate the thesis, makes a final comment
about th essay’s main indea, and others (BSI AG 3 / 4, 2011).
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c.Important Points of the Descriptive Essay
This part, I will explain about some points that are very important in essay,
they are:
1) Introductory paragraph
Introductory paragraph has certain purposes. An introductory
paragraph should do three things; attract the readers’ interest, present a thesis
statement, and indicate a plan of development (Langan, 2006). In introductory
paragraph the writer writes must make the readers interest to read it, write a
sentence that become central idea and  make his or her writing develop by
using his ideas in writing.
2) Supporting paragraphs
Most essays have three supporting points, but it is never mind when
essays still have two supporting points. Each of the supporting paragraph
should begin with a topic sentence. Supporting paragraph can from the fact
and opinion. A fact is a piece of information that is true and an opinion is an
idea or belief about a particular subject (BSI AG 3 /4, 2011).
3) Transitional sentence
The writer needs transitional sentence to help connecting between one
sentence and other sentences or one paragraph and other paragraphs.
Transitional sentence usually occur near the end of one sentence (or paragraph)
or the beginning of the next (langan, 2006).
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4) Unity
Unity is an important point of a good writing (Oshima& Hague, 2006).
Unity means that the writer discusses in his writing by choosing only one topic.
After that, the writer develops that from the beginning to the end of paragraphs.
Unity is the connection of all ideas to a single topic ((BSI AG 3 /4, 2011).
5) Coherence
Coherence is another important point of a good writing. Cohere means hold
together (Oshima& Hague, 2006). The whole paragraphs must be coherent.
The movement from one sentence to the next sentence must be logical. There
are four ways to achieve coherence, they are:
a) Repeating key nouns
b) Using consistent pronouns
c) Arranging ideas in logical order
d) Using transition signals to link or connect ideas. There are many transitional
expressions that the writer can use them. Here are as follows:
Table 1. Transitional Expression
TRANSITIONAL EXPRESSIONS
Relationship Expression
Addition
Example
Contrast
Also, in addition, too, moreover, and, besides, furthermore,
equally important, then, finally
For example, for instance, thus, as an illustration, namely,
specifically
But, yet, however, on the other hand, while, nevertheless,
12
Comparison
Concession
Time
Location
Result
Summary
nonetheless, conversely, in contrast, still, at the same time
Similarly, likewise, in the same way
Of course, to be sure, certainly, granted
First, second, third, next, then, finally, afterwards, before, soon,
later, meanwhile, subsequently, immediately, eventually,
currently
In the front, in the foreground, in the back, in the background, at
the side, adjacent, nearby, next to, in the distance, here, there, to
the left, to the right, inside, outside
Therefore, thus, as a result, so, accordingly
Hence, in short, in brief, in summary, in conclusion, finally
d. Ways of Writing Descriptive Essay
1) Steps in writing essay
Essay has the same steps with the steps of writing generally. There
are: prewriting, writing first draft, and revising(Oshima& Hague,
2006).Many people feel difficult when they want to start their writing. This
step will help the writer in preparing himself about what he will write in his
writing. In this step, the writer writes down the all ideas in the paper what in
his mind. There are some techniques that the writer can use it to write their
ideas, they are clustering, brainstorming, free writing, questioning, making a
list, preparing scratch outline, and other techniques.
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After collecting many ideas in the paper, the writer can write down them
in first draft. First draft is a writing that the writer writes down based on the
ideas in the first step. But, it is never mind when the writer writes the first
draft by adding thought and details information which he do not emerge in
the prewriting.
After writing first draft, the writer revises his or her writing called
revising. In revising process, the writer writes again or makes sure that his or
her writing is excellent. Revising is very important, because this process
make the writing stronger.
There are some quick hints that can help make revision easier. First, set
the first draft aside for a while. We can then come back to it with a fresher,
more objective point of view. Second, work from typed or printed text,
preferably double-spaced so we will have room to handwrite changes later.
Next, try to read our draft aloud. Finally, write additional thought and changes
above the lines or in the margins of paper (Langan, 2006).
After that, Editing is a way of the writer to check his or her mistakes in his
or her writing. We need to edit paragraph for mistakes in grammar,
punctuation, mechanics, usage, and spelling. To edit paragraph, we can check
it again the agreed-upon rules or conventions of written English or sentence
skills.
There are most common of these conventions: write complete
sentences rather than fragments, do not write run-ons, use verb forms
correctly, make sure that subject, verbs, and pronoun agree, eliminate faulty
14
modifiers, use pronoun forms correctly, use capital letters where needed, se
the following marks, of punctuation correctly, apostrophe, quotation marks,
comma, semicolon, colon, hyphen, dash, parentheses, use correct manuscript
form, and others (Langan, 2006).
Last step is reviewing activities. The writer tries to review the all steps that he
has finished before. It will be better, if the writer does this way. It functioned to
make the writer sure about his or her writing. It means that the writer wants to
review his or her writing. The writer can do some activities. Here are; taking a
writing inventory, prewriting, outlining, and revising(Oshima& Hague, 2006).
3. Concept of Cubing Technique
a. Definition of Cubing Technique
Cubing is the problem-solving technique, which helps thinking about the
topic and accumulates a sufficient amount of words on paper (Baraody, 2008).
b. Procedure of Cubing Technique
The prewriting activity called cubing that has been coined by Elbow (1985) is
an information gathering technique. It is seriously accounted for to serve as a
potent initiative, which can be manipulated in writing classrooms to help the
students in their writing.
Student-writers for appropriate achievement are advised to conform
themselves to the imperative requirements in cubing technique stated below:
1) Describe it: examine topic or subject closely and tell what you think it is all
about. The topic in case of being an abstract one such as cooking can be
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disregarded whereas the writer should get involved in writing the cubical
perspective he/she is pursuing.
2)Compare the topic or the objects to some others you have come across
before, i.e. what is it similar to? different from? Usually a comparison
espouses likenesses and differences.
3) Associate topic with something you are familiar with already, i.e. what does
it reminds you about? What correlatives can be established with what and
whom? In fact, what does it prop in your mind once you hear and read that.
4) Analyze it: point out what it is made of. Explain how it is manufactured.
Apply it: how is the item mentioned to be used? How can it facilitate the
currency of living? What improvements does it bring about? What can be
done with it?
5) Argue (Persuasion) for it or against it: give justification for your positive or
negative stance. Defend your position giving satisfactory reasons. Be stable
in adopting one single position. Support your position by giving various
detailed evidences.Once the six perspectives are industriously and diligently
expanded, a lot of ideas and materials will be made ready. Since they are
potentially energetic saturated with loaded power, they will certainly
generate more ideas and thoughts appropriate to eventually develop into a
mature well embodied type of paragraph or essay (Baraody, 2008).
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CHAPTER III
RESEARCH METHOD
A. Research Design
The design of the research was Classroom Action Research (CAR).
Classroom action research is to study a real situation with a view to improve the
quality of actions and result within it (Schmuck, 1997). The main propose of
Classroom Action Research is to identify and to solve the students’ problem in the
class.
According to Suyadi (2012), there are four procedures of Classroom Action
Research, they are; planning, acting, observing, and reflecting. The relations
among them is called a cycle. Cycle consists of planning, acting, observing, and
reflecting.
Besides, there is a model of Classroom Action Research according to Kurt
Lewin in Tukiran Taniredja, et all (2012). Classroom Action Research (CAR) type
Kurt Lewin can be described on the scheme below:
First Cycle (1st cycle):
Next cycle (2nd cycle)
acting
reflecting
planning observing
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B. Place and Time of Conducting Research
This research was conducted in academic year of 2013/2014 for one months
started from May to June 2014. This research was conducted at the MAS Yasrib
Lapajung Watansoppeng.
C. Research subject
The subject of this research were all the students of class XI. They were the
students of MAS Yasrib Lapajung Watansoppeng. There were 28 students in the
class with 10 boys and 18 girls.
D. Position of Researcher  in the Research
In this research, the researcher was an instructor and a teacher was an
collaborator during the teaching proccess. The teacher observed the all activities
of the researcher.
E. Research Participants
The participants of research were :
1. English teacher
English teacher was collaboration with the researcher in research. In
this research, the English teacher did observation when the researcher taught
in class.
2. Students
The position of students in this research were as object of research.
The students were hoped could improve their ability in writing descriptive
essay.
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F. Research Instrument
1. Test
In applying test, the students were given test to know their achievement
in writing. The researcher asked the students to write before and after applying
cubing technique.
2. Guidelines of Observation
The guidelines of observation was used to find data directly about the
students’ progress during teaching process which consisted students’ activity.
In this section researcher and collaborator were observers in the class during
the teaching goes on.
Table 2.The Form of Observation Guidelines
Aspects Indicators Score
Learning
Activities
Doing their assignments based on the teachers’
instruction.
Asking question to their teacher if there is an
instruction which is not clear.
Giving comments and suggestions about their friends’
job.
Presenting their discussion result without being
appointed by the teacher.
Discussing and working together with their friends in
doing their assignments.
Doing assignments from their teacher well.
Creativities
Showing their curiosities with asking question to their
teacher and friends.
Exploring their ideas.
Thinking and are not hopeless for looking for answer
using books or asking to their friends.
Feeling of
happiness
Looking happy in learning process.
Not feeling sleepy during the teaching and learning
process.
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Interaction
Discussing with their teacher.
Discussing with their friends.
Working together with their friends.
Mean Score
(Adapted from: Akbar in Sukirman, 2009:33)
G. Procedure of Collecting Data
The researcher used some ways to collect data. They were as follows:
1. Pre-Test
The researcher used pre-test to know deeply about the students’
problem in their writing descriptive essay.
2. Treatment
This research was conducted by using Classroom Action Research
method.  The researcher conducted this classroom action research into two
cycles, and for each cycle consisted of three meetings before giving post-test
in each cycle.
a. Planning of Action
In this plan stage, researcher made a good planning before doing research
in the field.
After the researcher obtained data about their problems in analyzing the
way they could write, the researcher gave them treatment to improve their
comprehension and to solve their problems.
3. Preparation of research
There were many things that the researcher had to prepare to conduct
this research and to run the action research class, the researcher provided some
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instruments, they were lesson plan, students worksheet, test, guidelines of
observations and questionnaire.
4. Implementation of research
The procedures of the action in each cycle were:
a. Student was given warming up before starting the materials.
b. The warming up which was given based on the materials.
c. The teacher presented materials.
d. Students were guided to follow activity in the classroom. The
activity was able to support student understanding in materials.
e. As evaluation, the student was given written test.
Closing the class through reviewing the clue of materials and
mentioning example.
5. Observation
In this step, the researcher observed the all of activities in the
classroom, what the students did in the classroom. She had to observe also
the weakness of the learning process. She wrote down all the students’
activities during the teaching and learning process. The writing or the note
was evaluated for the next step.
6. Evaluation and Reflection
In evaluation and reflection, the researcher focused on the indicators
that had achieved and had not achieved. After analyzing the indicator, the
researcher focused on the indicator that had not achieved yet. The researcher
looked for the problem solving to achieve the indicators. In evaluation and
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reflection also the researcher would think the planning, acting in the next
cycles.
7. The Cycle of Research
This research consisted of two cycles. Each cycle consisted of three
meetings. In a cycle consisted of some stages. The descriptions were:
a. The first cycle:
1) The researcher introduced Cubing technique and then explained about the
material writing descriptive essay.
2) The researcher gave the students worksheet.
3) The researcher asked the students to write descriptive essay with the
chosen topic individually by giving description about the topic.
4) The researcher asked the students to use some questions and answer it in
their writing.
5) The researcher gave 60 minutes to the students to finish it.
6) The researcher collected students’ worksheet.
b. The second cycle:
1) The researcher still gave the students worksheet.
2) The researcher asked the students to write descriptive essay with the some
topic individually by giving them picture.
3) The researcher asked the students to compare the object that they would
write about with the picture that the researcher had given.
4) The researcher gave 60 minutes to the students to finish it.
5) The researcher collected students’ worksheet.
22
H. Technique of Data Analysis
To collect data, the researcher used two kinds of data, they were qualitative
and quantitative.
1. Quantitative data was taken from test that given to the students.
a. Comparative Descriptive Analysis
The students’ achievement was analyzed by using comparative descriptive
analysis. This analysis compared the students’ achievement and performance
during the cycles.
b. Statistic Analysis
To know the students’ achievement in each cycle, the researcher used
statistic analysis. The steps were below:
1) Scoring and classifying the students’ writing ability as suggested by
Hughes in Tamrin (2012). Here are explained the detailed of the
explanation above with its criteria:
Table 3. Grammar
No. ClassificationAbility Score Criteria
1.
2.
3.
4.
5.
6.
Excellent
Very Good
Good
Fair
Poor
Very poor
6
5
4
3
2
1
- Few (if any) noticeable of grammar or word
order.
- Some errors of grammar or word order which
do not, however, interfere with comprehension.
- Errors of grammar or word order fairly
frequent; occasional re-reading necessary for
full comprehension.
- Errors of grammar or word order frequent;
efforts of interpretation sometimes required on
reader’s part.
- Errors of grammar or word order very frequent;
reader often has to rely on own interpretation
- Errors of grammar or word order as severe as to
make comprehension virtually impossible.
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(Adapted from: Hughes in Tamrin, 2012: 37)
Table 4. Vocabulary
No. ClassificationAbility Score Criteria
1.
2.
3.
4.
5.
6.
Excellent
Very Good
Good
Fair
Poor
Very poor
6
5
4
3
2
1
- Use of vocabulary and idiom rarely (if at all)
distinguishable from that of educated native
writer.
- Occasionally uses inappropriate terms or relies
on circumlocutions; expression of ideas hardly
impaired.
- Uses wrong or inappropriate words fairly
frequently; expression of ideas may be limited
because of inadequate vocabulary.
- Limited vocabulary and frequent errors clearly
hinder expression of ideas.
- Vocabulary so limited and so frequently
misused that reader must often rely on own
interpretation.
- Vocabulary limitations so extreme as to make
comprehension virtually impossible.
(Adapted from: Hughes in Tamrin, 2012: 38)
Table 5. Mechanics
No. ClassificationAbility Score Criteria
1.
2.
3.
4.
5.
6.
Excellent
Very Good
Good
Fair
Poor
Very poor
6
5
4
3
2
1
- Few (if any) noticeable lapses in punctuation of
spelling.
- Occasional lapses in punctuation or spelling
which does not, however, interfere with
comprehension.
- Errors in punctuation or spelling fairly frequent;
occasional re-reading necessary for full
comprehension.
- Frequent errors in spelling or punctuation; lead
sometimes to obscurity.
- Errors in spelling or punctuation so frequent
that reader must often rely on own
interpretation.
- Errors in spelling or punctuation so severe as to
make comprehension virtually impossible.
(Adapted from: Hughes in Tamrin, 2012: 38)
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Table 6. Fluency (style and ease of communication)
No. ClassificationAbility Score Criteria
1.
2.
3.
4.
5.
6.
Excellent
Very Good
Good
Fair
Poor
Very poor
6
5
4
3
2
1
- Choice of structures and vocabulary
consistently appropriate; like that of educated
native writer.
- Occasional lack of consistency in choice of
structures and vocabulary which does not,
however, impair overall ease of
communication.
- ‘Patchy’, with some structure or vocabulary
items noticeably inappropriate to general style.
- Structures or vocabulary items sometimes not
only inappropriate but also misused; little sense
of ease of communication.
- Communication often impaired by completely
inappropriate or misused structures or
vocabulary items.
- A ‘hotch-potch’ of half-learned misused
structures and vocabulary items rendering
communication almost impossible.
(Adapted from: Hughes in Tamrin, 2012: 39)
Table 7. Form
No. ClassificationAbility Score Criteria
1.
2.
3.
4.
5.
6.
Excellent
Very Good
Good
Fair
Poor
Very poor
6
5
4
3
2
1
- Highly organized; clear progression of ideas
well linked; like educated native writer.
- Material well organized; links could
occasionally be clearer but communication not
impaired.
- Some lack of organization; re-reading required
for clarification of ideas.
- Little or no attempt at connectivity, through
reader can deduce some organisation.
- Individual ideas may be clear, but very difficult
to deduce connection between them.
- Lack of organization so severe that
communication is seriously impaired.
(Adapted from: Hughes in Tamrin, 2012: 40)
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2) Classifying the score of students by using following scale
Table 8. Classification Score of Students
Scale Classification
5,6 – 6,0 Excellent
4,6 – 5,5 Very Good
3,6 – 4,5 Good
2,6 – 3,5 Fair
1,6 – 2,5 Poor
0,0 – 1,5 Very Poor
(Adapted from: Rasdiyanah in Nawas, 2006:40)
3) Calculating the rate percentage of the students score (Gay, 1981:448)
F
%= x 100
N
Where:
% : Percentage
F : Frequency
N : The total number of the students
4) The mean score of the students’ achievement (Gay, 1981: 298):x = ∑
Where:x = Mean Score∑X = The sum of all score
N =The number of subject
(students)
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2. Qualitative Data
The qualitative data were taken from observation guidelines during the
treatment in each cycle. Qualitative data was the data which in sentence forms
that involved the information about learning activities, creativities, feeling of
happiness and interaction. Qualitative data were taken from the result of
researcher observation in the class based on guidelines observation.
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CHAPTER IV
FINDING AND DISCUSSION
This chapter described the findings and the discussion of this research. In
the findings section, the researcher showed all the data which she collected during
the research. In the discussion section the researcher analyzed and discussed all
the data in the finding section and compared the result of the first cycle and the
second cycle.
A. Findings
In this research, the researcher divided into two parts. They were first, and
second cycle. The explanation of them as below:
1. The first Cycle
a. Planning
The researcher in conducting this research prepared all required materials.
They were: Lesson Plans(RPP), test (pre-test, post-test in the first and second
cycle), observation guidelines, students’ answer sheet, questionnaire and camera.
In the teaching and learning process, it applied a cubing technique.
Teacherand students had  to  participate  in classroom activities. The teaching and
learning processes was based on the lesson plan. It was as a controller for the
teacher. All the materials and the activities had to be suitable with the lesson plan.
During the teaching and learning process, the researcher observed the
students by using the guidelines of observation. It consisted of some indicators of
the research achievements to know whether the Cubing technique can improve the
students ability and overcome the students’ problems in writing. It consisted of
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four aspect which had been observed. They were the students’ learning activities,
the students’ creativities, the students’ feeling of happiness, and the students’
interaction.
Before conducting the research, the researcher gave them test to know their
abilities in writing descriptive essay.From the test, the researcher concluded that
the students had problem in writing descriptive essay. It means that the students’
abilities to write sentences in paragraph were still low.
The mean score of students’ pre-test was 1.93. The data indicated the
students’ score in writing descriptive essay was very low. It showed that the
students had problems in writing descriptiveessay.Therefore, the researcher tried to
apply Cubing technique in class to overcome the students’ problem and improve
the students’ ability in descriptive essay.
b. Action
Action consisted of three meetings. In the first meeting the students were
given test.In the second meeting, the researcher applied Cubing technique in
teaching and learning process. In the last meeting, the students were given a test,
post test.
1) The first meeting
In this meeting, The researcher introducedcubing technique and
explained about the material writing descriptive essay. After that, the researcher
gave the students a material about  descriptive essay and discussed about it.
After that, the researcher gave students a paper to make descriptive essay.
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2) The second meeting
In this step, the researcher applied of the cubing technique in writing
descriptive essay. The procedure were:
a) The researcher divided students into a group. This was conducted to make
students understood easily about the technique and material.
b) The researcher gave students material about descriptive essay.
c) The researcher explained deeply about the material and cubing technique.
d) Every student chose a descriptive topic.
e) The students tried to write based on steps of cubing technique.
f) The students delivered their idea that they had written.
3) The third meeting
In the meeting, the researcher gave the students a competence test (post-
test) to measure their achievement of the writing descriptive essay. Every
student chose topic based on their interest which explained about recreation
place in Watansoppeng.
c.Observation
The first meeting was observed by the researcher and the teacher as
collaborators. They observed how the studentsworked together and helped their
friends to understand the material, and how the condition and situation of the class
was in applying of cubing technique.
They also wanted to see the improvement of the students’ achievement and to
see whether cubing techniquecan improve the students’ ability in writing
descriptiveessay. To observe them, they used guidelines of observation which
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were made before conducting this research. In the second meeting, researcher
explained about descriptive essay and how to make it.
In the third meeting, they did not observe the teaching and learning process
because the students were given a competence test (post-test) for the first cycle.
This test was very important to know the students’ improvement in writing
descriptiveessay.The aspects which were observed during the teaching and
learning processwere learning activities, creativity, feeling of happiness, and
interaction. The result of the observation as below:
Table 9.The Results of the Observation in the FirstCycle
Aspects Indicators Score
Learning
Activities
Doing their assignments based on the teachers’
instruction. 42.86
Asking question to their teacher if there is an
instruction which is not clear. 39.27
Giving comments and suggestions about their
friends’ job. 46.43
Presenting their discussion result without being
appointed by the teacher. 50
Discussing and working together with their
friends in doing their assignments. 53.57
Doing assignments from their teacher well. 53.57
Creativitas
Showing their curiosity by asking question to
their teacher and friends. 39.27
Exploring their ideas. 42.86
Thinking and are not hopeless for looking for
answer using books or asking to their friends. 42.86
Feeling of
happiness
Looking happy in learning process. 46.43
Not feeling sleepy during the teaching and
learning process. 50
Interaction Discussing with their teacher. 53.57
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Based on the table of observation above, the teaching and learning process
was not maximal. The mean score was 43.12. There were still some descriptors
which must be improved. Beside that, there were also some descriptors that did
well even though they still needed to be improved in the next cycle.
There were some aspects that must be improved by the teacher to the students.
They were; asking question to their teacher if there was an instruction which was
not clear (39.27%), discussing and working together with their friends in doing
their assignments (39.27%), showing their curiosity by asking question to their
teacher and friends (39.27%).
In other sides, there were some aspects also were good but need to improve in
the next cycle. They were; doing their assignments based on the teachers’
instruction (42.86%), not feeling sleepy during the teaching and learning process
(50%), working together with their friends (57.14%).
Besides observing whether Cubing technique can overcome the students’
problems and improve the students’ ability in writing descriptiveessay, the
researcher also gave the students a competence test to know the students’
achievements of the material during the teaching and learning process.
The students’ mean score in the pre-test was 1.93 and the students’ mean
score in the competence test often the first cycle was 3.92. This was considered a
good improvement of the students’ achievement. The highest score of the pre-test
Discussing with their friends. 39.27
Working together with their friends. 57.14
Mean Score 43.12
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was 3but the highest score of the end of the first cycle was 4.8. The lowest score
of pre-test was 1.6 and the lowest score of the end of the first cycle was 3.2in the
first cycle. The students’ score also in five componentswere explained below:
Table 10.The Frequency and Percentage of the Students’ Grammar in the First
Cycle
No
Classification Score Frequence Percentage
1 Excellent 6
2 very good 5 8 28,57
3 Good 4 12 42,86
4 Fair 3 8 28,57
5 Poor 2
6 Very Poor 1
Total 28 100 %
Table 10 above shows that from 28 students who followed the competence
test in the first cycle, 8 students (28,57%) achieved very good score, 12 students
(42,86%) achieved good score, and8 students (28,57%) achieved fair score while
in pre-test 8 (28,57%) students achievedfair score, 20 (71,43%) students achieved
poor score.
Table 11. The Frequence and Percentage of the Students’ Vocabulary in the First
Cycle
No Classification Score Frequence Percentage
1 Excellent 6
2 very good 5 9 32,14
3 Good 4 12 42,86
4 Fair 3 7 25
5 Poor 2
6 very poor 1
Total 28 100%
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Table 11 above shows that from 28 students who followed the competence
test in the first cycle, 9 students (32,14%) achievedvery good score, 12 students
(42,86%) achieved good score and 7 students (25%) achieved fair score while in
pre-test 2 (7,14%) students achievedgood score, 3 (10,71%) students achievedfair
score, 17 (60,717%) students achieved poor score, 6 (21,43%) students achieved
very poor score.
Table 12.The Frequence and Percentage of the Students’ Mechanic in the First
Cycle
No
Classification Score Frequence Percentage
1 Excellent 6
2 Very Good 5 6 21,43
3 Good 4 12 42,86
4 Fair 3 10 35,71
5 Poor 2
6 Very Poor 1
Total 28 100 %
Table 12 above shows that from 28 students who followed the competence
test in the first cycle, 6 students (21,43%) achievedvery good score, 12 students
(42,86%) achievedgood score and 10 students (35,71%) achievedfair score while
in pre-test 14 (50%) students achievedfair score, 9 (32,14%) students
achievedpoor score, and 5 (17,86%) students achievedvery poor score.
Table 13.The Frequence and Percentage of the Students’ Fluency in the First
Cycle
No Classification Score Frequence Percentage
1 Excellent 6
2 very good 5 6 21,43
3 Good 4 12 42,86
4 Fair 3 10 35,71
5 Poor 2 27
35
6 Very Poor 1
Total 28 100 %
Table 13 above shows that from 28 students who followed the competence
test in the first cycle, 6 students (21,43%) achievedvery good score, 12 students
(42,86%) achievedgood score and 10 students (35,71%) achievedfair score while
in pre-test, 4 (14,29%) students achieved fair score, 18 (64,27%) students
achieved poor score and 6 (21,43%) students achieved very poor score.
Table 14. The Frequence and Percentage of the Students’ Form in the First Cycle
No
Classification Score Frequence Percentage
1 Excellent 6
2 very good 5
3 Good 4 21 75
4 Fair 3 7 25
5 Poor 2
6 Very Poor 1
Total 28 100 %
Table 14 above shows that from 28 students who followed the competence
test in the first cycle, 21 students(75%) achieved good score, and 7 students (25%)
achieved fair score while in pre-test 4 (14,29%) students achievedgood score, 10
(35,71%) students achieved poor score and 14 (50%) students achieved very poor
score.
From all the data above, it concluded that in the first cycle there were
improvements in both the students’ understanding of the material and the students’
participation in the class. Therefore, the researcher decided to improve the
students’ achievements in writing descriptive essay in the next cycle, the second
cycle.
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d. Reflection
Based on the data of the result of the observation and the score of the test
still disappointed, the researcher needed to do improvement in the second cycle
especially the student activities in the class and the students’ ability in writing
descriptive essay. In the next cycle, the researcher used the different material
because if the students were given the material like in the first cycle, it was
worried they obtain the same score.
2. The Second Cycle
a. Plan
Actually, the planning for the first and second cycle were the same because
there were lesson plans, students’ work papers, competence tests (post-test),
reading texts, guidelines of observation, and answer sheets for the competence
test, etc. The second cycle was conducted for three meetings. There were using
cubing technique and pictures and an emphasis on the stabilizations of the
weaknesses in the first cycle. The stabilizations of the actions that will be
improved were:
1) Using time effectively.
2) Giving motivation for the all students in the class so they can study well.
3) Preparing dictionary.
4) Giving the students steps to write and explain it.
5) Preparing the pictures.
6) Summarizing the material.
7) Giving the students opportunity to ask question.
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b. Action
Mostly the acting in the first cycle and the second cycle were just the same,
but the researcher focused on the stabilizations of the first cycle to decrease the
weaknesses in the first cycle.
1) The first meeting
The first meeting in the second cycle, the researcher still used procedure
of cubing technique like in the first cycle. But, in this cycle the researcher
would use pictures to help students wrote using cubing technique.
2) The second Meeting
In the second meeting, the researcher would explain how to use the
picture in cubing technique. There was comparison part in cubing technique.
This part would compare about a palce with the other places by using picture.
3) The third meeting
This meeting the researcher gave the students competence test (post-
test) to measure the students’improvements and achievement of the lecture in
writing descriptive essay using cubing technique in this meeting. All the
students were asked to write descriptive essay about certain topic (Ompo).
c. Observation and Evaluation
The aspects which were observed during the teaching and learning process
were just same in the first and second cycle. There were four aspects; they were
learning activities, creativity, feeling of happiness, and interaction. Each aspect
consisted of some indicators. To observe the teaching and learning process, the
researcher and the collaborators used the guidelines of observation.
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The result of the observation and evaluation which were done in the third
cycle showed an improvement of the students’ participations in the classroom. In
other words, it showed the students’ achievements and the students’ activities
during the teaching and learning process. For clear information about it, see the
following table.
Table 15.Comparison the Results of the Observation between the First Cycle (C1)
and the Second Cycle (C2)
Aspects Indicators
Score
Change%
C1 C2
Learning
Activities
Doing their assignments based
on the teachers’ instruction. 42.86 60.71 +17.85
Asking question to their teacher
if there is an instruction which
is not clear.
39.27 64.26 +24.99
Giving comments and
suggestions about their friends’
job.
46.43 64.26 +17.83
Presenting their discussion result
without being appointed by the
teacher.
50 60.71 +10.71
Discussing and working together
with their friends in doing their
assignments.
53.57 64.26 +10.69
Doing assignments from their
teacher well. 53.57 60.71 +7.14
Creativitas
Showing their curiosity by
asking question to their teacher
and friends.
39.27 67.86 +28.59
Exploring their ideas. 42.86 60.71 +17.85
Thinking and are not hopeless
for looking for answer using
books or asking to their friends.
42.86 64.26 +21.4
Feeling of
happiness
Looking happy in learning
process. 46.43 64.26 +17.83
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Not feeling sleepy during the
teaching and learning process. 50 67.86 +17.86
Interaction
Discussing with their teacher. 53.57 85.71 +32.14
Discussing with their friends. 39.27 92.86 +53.59
Working together with their
friends. 57.14 64.26 +7.12
Mean Score 43.12 67.34
Based on the table above, there were some improvements for the students’
activities. It made the researcher and the collaborators very happy because the
improvements were very high. The table above shows that all indicators increased.
Besides observing the teaching and learning process, the researcher also
checked and analyzed the students’ competence tests in the second cycle, and
determined the improvement of the students’ achievements in writing descriptive
essay.The mean score of post testwas 4.79.
That score was increased. The students’ mean score in the post-test in the
first cycle was 3.92 and the students’ mean score in the post-test in the second
cycle was 4.79. It was a good improvement of the students’ achievement. The
highest score in the post-test in the first cycle was 4.8which was acquired by two
students but the highest score of the post-test at the end of the second cycle was
5.4 which was acquired by one student.
The lowest score of post-test in the first cycle was3.2 which was acquired
by onestudent and the lowest score of the post-test in the second cycle was
4.4which was acquired by four students. From analyzing the data above, it wasa
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very good improvement in the second cycle. It can be seen also in the students’
score in each component of writing. The five components were below:
Table 16.The Frequence and Percentage of the Students’ Grammar in the Second
Cycle
No Classification Score Frequence Percentage
1 Excellent 6 3 10.71
2 Very Good 5 16 57.14
3 Good 4 9 32.14
4 Fair 3
5 Poor 2
6 Very Poor 1
Total 28 100 %
Table 16 above shows that from 28 students who followed the competence
test in the second cycle, 3 students(10.71%) achievedexcellent score, 16students
(57.14%) achievedvery good score and 9 students (32.14%) achievedgood score
while in the first cycle 8 students (28,57%) achieved very good score, 12 students
(42,86%) achieved good score, and8 students (28,57%).
Table 17.The Frequence and Percentage of the Students’ Vocabulary in the
Second Cycle
No Classification Score Frequence Percentage
1 Excellent 6 3 10.71
2 Very Good 5 19 67.86
3 Good 4 6 21.43
4 Fair 3
5 Poor 2
6 Very Poor 1
Total 28 100 %
Table 17 above shows that from 28 students who followed the competence test
in the second cycle in vocabulary, 3 students (10.71%) achievedexcellent score,
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19 students(67.86%) achieved very good score, and6 students (21.43%)
achievedgood score  while in the first cycle 9 students (32,14%) achievedvery
good score, 12 students (42,86%) achieved good score and 7 students (25%)
achieved fair score.
Table 18.The Frequence and Percentage of the Students’ Mechanic in the Second
Cycle
No Classification Score Frequence Percentage
1 Excellent 6 2 7.14
2 Very Good 5 18 64.27
3 Good 4 8 28.57
4 Fair 3
5 Poor 2
6 Very Poor 1
Total 28 100 %
Table 18 above shows that from 28 students who followed the competence
test in the second cycle in mechanic, 2 students (7.14%) achievedexcellent score,
18 students (64.27%) achievedvery good score, and 8 students (28.57%) achieved
good score while in the first cycle 6 students (21,43%) achievedvery good score,
12 students (42,86%) achievedgood score and 10 students (35,71%) achievedfair
score.
Table 19. The Frequence and Percentage of the Students’ Fluency in the Second
Cycle
No Classification Score Frequence Percentage
1 Excellent 6 2 7.14
2 Very Good 5 16 57.14
3 Good 4 10 35.71
4 Fair 3
5 Poor 2
6 Very Poor 1
Total 28 100 %
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Table 19 above shows that from 28 students who followed the competence
test in the second cycle in fluency, 2 students(7.14%) achievedexcellent score, 16
students (57.14%) achievedvery good score, and 10 students (35.71%)
achievedgood score while in the first cycle 6 students (21,43%) achievedvery
good score, 12 students (42,86%) achievedgood score and 10 students (35,71%)
achievedfair score.
Table 20. The Frequence and Percentage of the Students’ Form in the Second
Cycle
No Classification Score Frequence Percentage
1 Excellent 6 1 3.57
2 Very Good 5 15 53.57
3 Good 4 12 42.86
4 Fair 3
5 Poor 2
6 Very Poor 1
Total 28 100 %
Table 20 above shows that from 28 students who followed the competence
test in the second cycle in form, 1 students (3.57%) achievedexcellent score, 15
students (53.57%) achieved very good score, and12 students(42.86%) achieved
good score while in the first cycle, 21 students(75%) achieved good score, and 7
students (25%) achieved fair score.
From analyzing the data above, it was clear that the actions which were done
in the second cycle had gone well. Also the students’ writing descriptive essay
increased so that the students’ score became better than before.
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d. Reflection
The students’ score at the end of this research increased totally. In the first
cycle, the highest score of the post-test in the first cycle was 4.8 which was
acquired by two students but the highest score of the post-test at the end of the
secondcycle was 5.4 which was acquired by one students. The lowest score of the
post-test in the first cycle was 3.2which was acquired by one student and the
lowest score of the post-test in thesecond cycle was 4.4which was acquired byfour
students. It wasmean that the actions which were done and had gone well and the
students’ ability in writing descriptive essay. So that this research was stopped
because the target from the researcher was achieved.
B. Discussion
After conducting the research, the researcher obtained the result of
students’ writing. The data were the score of the second grade students of MAS
YasribLapajungWatansoppeng in the academic year 2013/2014. The form of the
test was written test.
According to the research finding, the researcher concluded that the using
cubing technique as a way to write can improve the students’ writing especially in
writing descriptive essay.It can be inferred from the result of the students’ writing
during the researcher conducting research in two cycles.
Based on the result of the research, the researcher supported the previous
studies that have been performed by the researchers related to the use pre-writing
in improving students’ ability in writing. Some of them were: First, the research
that performed by Asnawi(2011), showed that the using of pre-writing of leading
44
question was effective to enhance the ability of students’ writing in descriptive
text.
Besides, the research was alsosupported by Khalawi(2013) who concluded
that the using of cubing technique was effective in writing skill of students. Using
this technique made students more creative in writing. They can write more in their
writing from many aspects.
From the all researches above, the prewriting activity called cubing that has
been coined by Elbow (1985) was very good to help students in writing. It was
seriously accounted for to serve as a potent initiative, which can be manipulated in
writing classrooms to help the students in their writing.
In this research also, the writer assumed that the use of cubing technique could
solve problems that students faced in their writing. The writer obtained the good
result in her research. In case, students felt easy to write, especially for their way to
organize idea. They could write more because in this technique used some steps to
achieve good writing. In addition, this technique made students happy because they
found new way to explore their ideas. Although the result of the technique was
good, but it still needs stabilization.
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CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the finding on the discussion, the researcher concluded that
applying cubing technique can improve the students’ writing ability in descriptive
essay. It is proved from the result of the test increasing in every cycle, and also the
students’ enthusiasm in learning process. For the first cycle, the mean score of
students was3.92and the second cycle improved become 4.79. It proved clearly
that cubing technique can improve students’ ability in writing descriptive essay at
the second year students of MAS Yasrib Lapajung Watansoppeng.
According to Northcentral University Writing Center (2007), cubing is an
exercise that helps the writer to develop a conceptual understanding of a subject
or topic from six different perspectives. The concept is that the writer approaches
each subject or topic as a six-sided cube, with each of the six perspectives offering
a different point of view. In this way, cubing provokes critical thinking skills
because it encourages different ways of thinking and different ways of seeing a
topic or issue. By using this technique, students will be creative in their writing.
B. Suggestion
The results of this research suggest that:
1. English Teacher should provide students with more writing exercise and
explain deeply its components in the classroom.
2. Teacher should be creative to teach writing such us the use of various
techniques like cubing technique.
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3. Classroom Action Research is very good for the lecturers or teachers. It is
a research method conducted by the teacher who wants to help students
master the material. The main purpose of Classroom Action Research is
to identify and to solve the students’ problem in the class.
46
BIBLIOGRHAPIES
Aco, A. Using Development Appropriate Practice Theory in Improving students
Descriptive Writing Ability of the First Year Students SMA Negeri 1
Majauleng. Thesis. Makassar: UIN, 2010.
Arikunto, S. Prosedur Penelitian (Suatu Pendekatan Praktik). Jakarta: Rineka Cipta,
2010.
Asnawi, N. Improving The Students’ Writing Ability through Leading Questions
Technique at the Second Year of Madrasah Aliyah Pondok Pesantren Yasrib
Watansoppeng. Thesis. Makassar: UIN, 2011.
Baroudy, I. The International Journal of Language Society and Culture. A
Procedural Approach to Process Theory of Writing: Pre-writing Techniques,
2008.
BSI AG 3/ 4. Writing II. Makassar: English Literature Department. 2011.
Bullock, R. The Norton Field Guide To Writing. New York: Norton, 2006.
Byrne, D. Teaching Writing Skills (New Edition). New York: Longman. 1990.
Djuhaeri, S., & Suherli. Panduan Membuat Karya Tulis. Bandung: Yrama Widya,
2001.
Donald, P., & Buscemi. Writing Today. New York: Lisa Moore, 2005.
Gay, LR. Education Research. New York: Grow Hill Book Company, 1981.
Gebhard., Jerry G. Teaching English Language Teaching. New York: Longman
Publishing, 1999.
47
Heaton, J.B. Writing English Language Test. New York: Longman, 1991.
Hornby, A.S. Oxford Advance Learners Dictionary of Current English (5th edition).
Oxford Universuty Press, 1995.
Hornby, A.S. Oxford Advance Learner’s Dictionary of Current English. London:
Oxford University Press. 1986.
Khalawi, H. The Effectiveness Of Cubing Technique In Students’ Writing Creativity
In English Education Department Of STIKIP PGRI Academic Year 2013/2014.
Thesis. Solo: UNS, 2013.
Langan, J. English Skill With Readings. New York: Lisa Moore, 2006.
Miller, R. Motives for Writing. New York: Lisa Moore, 2005.
Nawas, A. Improving the Students’ Ability in Writing Descriptive Text through
Contextual Teaching and Learning Approach at the Third Year Students of
MA Madani Alauddin Pao-Pao Gowa. Thesis. Makassar: UIN, 2010.
Northcentral University. Cubing. U.S.A: Northcentral University Writing Center.
2007. Retrieved from
http://learners.ncu.edu/writingprogram/writing_center.aspx?menu_id=95
Nurdin. Writing I. Makassar: Tarbiyah and Teaching Science Faculty. 2009.
Oshima, A., & Hogue. Writing Academic English Fourth Edition. New York: Pearson
Education, 2006.
Schmuck, R, A. Practical Action Research For Change. United States: Skylight
Professional Development, 1996.
Sukirman. The Ability of the Fifth Semester Students of English Language and
Literature Departement at Alauddin State Islamic University in analyzing
48
Sentences of reading Text using Cooperative Learning. Thesis. Makassar:
UIN, 2010.
Suyadi. Buku Panduan Guru Profesional Penelitian Tindakan Kelas (PTK) dan
Penelitian Tindakan Sekolah (PTS). Yogyakarta: Penerbit Andi, 2012.
Tamrin, R. 2012. Improving Students’ Writing Ability in Report Text by Using
Communicative Language Teaching at the Third Year Students of SMP Negeri
1 Donri-Donri Kab. Soppeng. Thesis. Makassar: UIN, 2012.
Taniredja, T, et all. Penelitian Tindakan Kelas Untuk Pengembangan Profesi Guru
Praktik, Praktis, dan Mudah. Bandung: Alfabeta, 2012.
CURRICULUM VITAE
The researcher, Nurul Husnah, was born on September 27th, 1991 in Desa
Gattareng Kec. Marioriwawo Kab.Soppeng, South Sulawesi. She has two sisters.
They are Rahimawati and Herniawati. She is the youngest daughter from Hirman
Paturusi and Darawi.
She began her first education in elementary school, SDN 179 Talumae in
Desa Gattareng Kec. Marioriwawo Kab.Soppeng, South Sulawesi and graduated
in 2004. Then, she continued her education in Madrasah Tsanawiyah in Islamic
Boarding School of Yasrib Watansoppeng and graduated in 2007. Then she
continued her study in Madrasah Aliyah in Islamic Boarding School of Yasrib
Watansoppeng and graduated in 2010 in Kelurahan Lapajung Kec.Lalabata
Kab.Soppeng.
In the same year -2010, she enrolled at State Islamic University of
Alauddin Makassar. She chose majoring in English Education Department in
Tarbiyah and Teaching Science Faculty.
